
 

 

Edexcel GCSE Geography A Scheme of Work 

Component 2, Topic 5: Global development 

Introduction 

Edexcel GCSE Geography A Geographical Themes and Challenges offers a thematic approach to studying geography, with the content split between 

physical and human geography. As with all GCSEs, the guided learning hours total 120 over 2 years for the full course. This document provides a 
sample Scheme of Work for teaching Component 2, Topic 5 that can be adapted by centres to fit their timetabling and staffing arrangements. It is 
intended to be an example approach only and should not be viewed as prescriptive. This Scheme of Work follows the order of content in the 
Geography A specification. This document can be edited and updated over time to allow for development of a resource bank. The Scheme of Work 
contains suggestions for resources that you can use to support your teaching. These are suggestions only for material you may find useful and you 

are encouraged to use a wide range of resources that suit the needs of your students. Pearson is not responsible for the content of external 

websites. 

Overview of Component 2 

 Component 2 is worth 37.5% of the GCSE.  
 All students are required to study three topics: Topic 4 Changing cities; Topic 5 Global development; Topic 6 Resource management – 

including optional sub-topics from which students choose one from two, 6A: Energy resource management and 6B: Water resource 
management.  

 You should allow roughly 45 hours to teach Component 2 and roughly 15 hours to teach each topic. 
 Component 2 will be assessed in Paper 2, which is worth 37.5% of the GSCE assessment and is 1 hour and 30 minutes long. The paper is 

marked out of 94. 
 The Sample Assessment Materials (SAMs) can be used for question practice to enable students to gain confidence and skills as part of their 

revision and exam practice. 

Health and safety 

The practical work and fieldwork suggested within this Scheme of Work are those that we believe are not banned or restricted in any way and are still 

currently used in most schools and colleges. We advise teachers and technicians to discuss the merits of the suggested practical work and fieldwork 
when deciding both which will be carried out and how they will be carried out. You may have ideas for practical work and fieldwork that we have not 
suggested but that would work just as well. As with all practical work and fieldwork, a risk assessment is expected as part of good health and safety 
practice in all centres. Reference to health and safety in the field is made in the specification. 
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Scheme of Work for Topic 5: Global development 

Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

1–2 

lessons 
(1–2 

hours) 

Key idea 5.1 

Definitions of 
development vary 

as do attempts to 
measure it. 

 

Suggested 

learning 
objectives 
To know the 
different 
definitions of 

global 

development. 
 
To understand 
how different 
factors contribute 
to human 

development of a 
country. 

5.1a 

Contrasting ways of 
defining development, 

using economic criteria 
and broader social and 
political measures. 

 

5.1b 
Different factors 
contribute to human 
development of a 
country: economic, 

social, technological, 

cultural, as well as food 
and water security. 
 

Key terms 

development (social, 
economic and political) 

life expectancy 

death rate 

birth rate 

Gross Domestic Product 
(GDP) inequality  

corruption  

Student could 

compare the UK 
(developed 

country) with 
India (emerging 
country) and 
Afghanistan 
(developing 

country). 

 Starter 

Ten words: Students to write ten words they associate with 
the term global development. Students share ideas with 

justification for their chosen words. 

 

Main activity 

Show definitions for social development, economic 
development and political development as a match-up 
activity. Review students’ suggestions for these key terms. 
Can they offer an example for each type of development? 
 
Introduce the development indicators (life expectancy, 

education, death rate, birth rate) and get students to create 

a mind map using examples from developed, emerging and 
developing countries. 
 
Students suggest reasons for the difference in the 
development indicators. Provide question stems to 
encourage higher order thinking skills. 

 

Plenary 
Reflection pyramid: Students write three key terms they 
have learned from the lesson, explain two of the key terms 

and suggest a follow-up question for the next lesson. 

1 lesson 
(1 hour) 

Key idea 5.1 
Definitions of 

development vary 
as do attempts to 
measure it. 

 

5.1c 
How development is 

measured in different 
ways: Gross Domestic 
Product (GDP) per 
capita, the Human 
Development Index, 

Student could 
compare the UK 

(developed 
country) with 
India (emerging 
country) and 
Afghanistan 

Comparing 
the relative 

ranking of 
countries 
using single 
versus 
composite 

Starter 
Scramble: Provide the definition of Human Development 

Index (HDI) as a scrambled phrase. Students try to re-
arrange the words to form the correct definition. 
 

Main activity 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

Suggested 

learning 
objectives 
To understand the 
different measures 

used to measure 
development. 

measures of inequality 

and indices of political 
corruption. 
 
 

Key words 

inequality 

physical 

historic  

economic 

HDI 
 

(developing 

country). 

(indices) 

development 
measures. 
 

 

Introduce the idea of using single vs composite development 

measures. 
Students research the different ways of measuring 
development. They create a graph to show the differences 
between HDI for a developed, emerging and developing 

country.  

 

Students compare the chosen countries and offer 

explanations for the differences. 

Students make note of the different factors that affect 
development and rank them from most influential to least. 
Students share their ideas with each other and justify why 
they have selected the most and least influential. 

 

Plenary 
Question review: Students reflect on the following two 
questions based on the lesson: What have you learned? How 
did you learn it? 

2 lessons 
(2 hours) 

Key idea 5.2 
The level of 
development 
varies globally. 

 

Suggested 

learning 
objectives 

To know the global 
patterns of 
development and 
the variations 
within countries. 

5.2a 
Global pattern of 
development and its 
unevenness between and 

within countries, 
including the UK. 
 

Key words 

developing, emerging 

and developed countries 

GDP per capita 

north–south divide 

 

 

UK 
Brazil 

 Starters (1 of 2) 
Describing patterns: Show a world map representing the 
difference levels of development (north–south divide, GDP 
per capita) for countries. Students describe the pattern of 

global development using the following guidance. 

PQE technique (the general pattern, qualifications, 

exceptions) 

Provide a model answer and get students to peer assess 
their answers using a marking grid. 

 

Starter (2 of 2) 

Knowledge review: Review research collected by providing 
the following task at the start of the lesson: ‘Write three 
facts you have discovered about your chosen three 
countries.’ 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

Main activity (1 of 2) 

Create a research-based task where students produce three 
fact files for one developing, one emerging and one 
developed country (the UK). Provide a basic framework for 

students to complete their research on each county. 

Students should look at two contrasting regions in each of 
the three countries. Key information to research – location, 
capital, population, birth rate, death rate, life expectancy, 
health, employment and literacy rate. 
 

Main activity (2 of 2) 

Students compare the differences between the three 
researched countries using the following task questions: 
‘Describe the key differences in the level of development for 
your three chosen countries.’ 

‘Describe how each individual country has variations in levels 

of development.’ 
 
Students attempt to suggest reasons for the differences both 
within and between the countries. 

 

Plenary (1 of 2) 
Show and tell: Students tell their partner what they have 
learned about one of their countries that they didn’t know 
before the start of the lesson. Students tell their partner 

what they have learned about their country that surprised 
them. 

 

Plenary (2 of 2) 
Self-assessment task: Students complete a self-assessment 
task based on their answers to the two questions on 
comparing the differences between their researched 

countries. 

1 lesson 
(1 hour) 

Key idea 5.2 5.2b 
Factors (physical, historic 

and economic) that have 

 Interpreting 
choropleth 

maps. 

Starter 
Match-up: Give students a series of pictures and statement 

cards that represent the key reasons for variations in global 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

 The level of 

development 
varies globally. 

 

Suggested 

learning 
objectives 
To have an 
awareness of the 
factors that have 
caused spatial 
variations in the 

levels of 
development. 

led to spatial variations 

in the level of 
development globally 
and within the UK. 

 

Key words 

inequalities 

spatial 

 

 development. Once matched, review and discuss as a class 

students thoughts. 

 
Main activity (1) 

From the starter activity, get students to produce a mind 

map with the different factors and their own illustrations. 
 
Students number the reasons on their mind map in rank 
order from the factor they believe has the greatest to least 
effect on variations in development. 

 

Main activity (2) 
Comprehension task looking at why there are variations 
within the UK: 
www.theguardian.com/society/2011/dec/05/income-

inequality-growing-faster-uk 

 

Plenary 
My word: Give students (or let them choose) a word related 
to the lesson. One student chooses someone in the class to 
give the meaning. That student then chooses another 

student to pose a word. 

2 lessons 
(2 hours) 

Key idea 5.3 
Uneven global 

development has 

had a range of 
consequences. 

 
Suggested 

learning 
objectives 
To appreciate that 
uneven global 
development has a 

5.3a 
Impact of uneven 

development on the 

quality of life in different 
parts of the world: 
access to housing, 
health, education, 
employment, technology, 
and food and water 

security. 
 

Key words 

literacy 

UK 
Brazil 

 Starter 
True or false: A review exercise on the definition of the key 

development indicators: life expectancy, death rate, birth 

rate, etc. 

Main activity 
Provide two contrasting stories on the quality of life in the UK 
and Brazil. Make references to the following quality of life 

indicators: education (average years in education and 
literacy/illiteracy rate), access to Internet, doctors per 1,000 
people, calorie consumption, % with access to clean drinking 
water, life expectancy, car ownership and employment rates. 
 

http://www.theguardian.com/society/2011/dec/05/income-inequality-growing-faster-uk
http://www.theguardian.com/society/2011/dec/05/income-inequality-growing-faster-uk
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

range of 

consequences. 
life expectancy Students produce a concept map to show the differences in 

the quality of life between the two stories and suggest how 
the differences have consequences for people. 

Plenary 

Top five: Students write five sentences to summarise their 

learning for the lesson. 

2–3 
lessons 

(2–3 
hours) 

Key idea 5.4 

A range of 
strategies has 
been used to try 
to address uneven 

development. 

 

Suggested 

learning 
objectives 

To recognise the 
different types of 

international 
strategies used to 
reduce uneven 
development. 
 
To understand the 

possible 

advantages and 
disadvantages of 
top-down and 
bottom-up 
development 
projects. 

5.4a 
The range of 
international strategies 

(international aid and 
inter-governmental 
agreements) that 
attempt to reduce 
uneven development. 
 

5.4b 
Differences between top-
down (government or 
transnational corporation 
(TNC) led) and bottom-

up development projects 
(community led). Their 
advantages and 
limitations in the 
promotion of 

development. 

 
Key words 

transnational 

corporations (TNC) 

aid 

top-down development 

bottom-up development 

 

  Starter 
Bingo: Create a bingo-style grid with the different definitions 
for the types of aid. Put images of the different types of aid 

on PowerPoint and get students to match each type of aid to 
the correct description on their grid. 

Main activity (2–3 Lessons) 

Discuss the differences between top-down and bottom-up 

development projects.  

Split students into groups of three or four and provide a 
series of fact sheets (each group has a different type of 
project) based on the following types of aid projects. 

 

Top-down development projects: 
www.gcsegeography.co.uk/people-and-the-

planet/development-dilemmas#TOC-Top-down-case-study---
Three-Gorges-Dam-China or 

www.gcsegeography.co.uk/people-and-the-
planet/development-dilemmas#TOC-Top-down-case-study---

Madeira-River-Project-South-America 

 

Bottom-up development projects: 
www.gcsegeography.co.uk/people-and-the-
planet/development-dilemmas#TOC-Bottom-up-case-study--
-Micro-hydro-scheme-Peru or 

www.gcsegeography.co.uk/people-and-the-
planet/development-dilemmas#TOC-Bottom-up-case-study--
-Wells-and-Hand-Pumps-AfricaProvide  

http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Three-Gorges-Dam-China
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Three-Gorges-Dam-China
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Three-Gorges-Dam-China
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Madeira-River-Project-South-America
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Madeira-River-Project-South-America
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Top-down-case-study---Madeira-River-Project-South-America
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Micro-hydro-scheme-Peru
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Micro-hydro-scheme-Peru
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Micro-hydro-scheme-Peru
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Wells-and-Hand-Pumps-AfricaProvide
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Wells-and-Hand-Pumps-AfricaProvide
http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas#TOC-Bottom-up-case-study---Wells-and-Hand-Pumps-AfricaProvide
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

Provide each group with a series of key learning questions to 

cover in their groups to produce a presentation on their 
project. Possible questions could be: 
What are the main points of the project? 
Does it focus on the real needs of people? Is it appropriate? 

Does it give support to those who need it? 
Are people better off because of it? 
 

Students present their group presentations to the rest of the 
class and use a peer assessment grid to provide feedback. 

 

Plenary 

Peer marking: Students mark their partner’s answer using 
the mark scheme. Students provide a WWW (what went 
well) and an EBI (even better if) for their partner. 

The following lesson structures from week 5 for Key ideas 5.5–5.8 are suggested for the detailed case study of development in a developing 
country or an emerging country. India is a suggested example. Nigeria or Pakistan could be alternative foci. Across a range of topics, the 
specification requires students to study:  

 a major city in a developing or emerging country  
 a developing or emerging country. 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

1 lesson 

(1 hour)  

 

 

Key idea 5.5 

The level of 
development of 
the chosen 

developing or 

emerging country 
is influenced by its 
location and 
context in the 
world. 
 

 

Suggested 
learning 
objectives 

To know the 

location and 
position of India at 
different scales. 
To have an 
awareness of the 
key characteristics 
of India. 

5.5a 

Location and position of 
the chosen country in its 
region and globally. 

 

5.5b 
Broad political, social, 
cultural and 
environmental context of 
the chosen country in its 
region and globally. 

 

Key words 

political 

social 

cultural 

environmental 

local scale 

national scale 

global scale 

India  Starter 

Locating places: Remind students of how to locate places on 
a local, global and national scale using an example modelled 
on a different country. Students then use a series of maps to 

write a location statement for India. 

 
Main activity 
Discuss and define with students the key terms political, 
social, cultural and environmental.  
Provide a series of statement cards on the characteristics of 

India. Students classify these statements as being political, 
social, cultural or environmental. They share their ideas with 
the rest of group to check understanding. 
 
Students then write an overview of the key characteristics of 

India, using what they have learned from the statement 

cards. A possible question could be: ‘Describe the key 
characteristics of India in relation to its regions and in a 
global context.’ 

 
Plenary 

Five-five-one – Students complete the following review 
activity: 

● Summarise today’s topic in five sentences. 

● Reduce to five words. 

● Now to one word. 

1 lesson 
(1 hour) 

Key idea 5.5 

The level of 
development of 
the chosen 
developing or 
emerging country 
is influenced by its 
location and 

5.5c 

Unevenness of 
development within the 
chosen country (core and 
periphery) and the 
reasons why 
development does not 
take place at the same 

rate across the country. 

  Starter 

Contrasting images: Show two images that represent 
different areas of India. Students think of two reasons why 
the difference exists. 

 
Main activity 

Produce two fact cards on life in Mumbai and Jitvapur (or 
similar rural area). Students complete an active reading task 
identifying the differences in life in relation to employment, 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

context in the 

world. 
 

Suggested 

learning 

objectives 
To understand 
how and why the 
rate of 
development 
varies in India. 

 

 
Key words 

political 

social 

cultural 

environmental 

 

housing, infrastructure and services. Then they summarise 

the key differences identified in a two-column table, as 
below: 

Life in Mumbai Life in Jitvapur 

  

Students suggest reasons why the differences exist. Share 
ideas as a class and direct the discussion from the ideas 
expressed by students. 
 

Plenary 

One-minute challenge: Students tell a partner what they 
have learned about the unevenness of development within 
India. 

1 lesson 

(1 hour) 

Key idea 5.6 

The interactions of 
economic, social 
and demographic 
processes 
influence the 

development of 
the chosen 
developing or 
emerging country. 

 

Suggested 

learning 
objectives 
To know the 
differences 
between primary, 

secondary, tertiary 
and quaternary 
sectors. 
To understand 
how changes to 

5.6a 

Positive and negative 
impacts of changes that 
have occurred in the 
sectors (primary, 
secondary, tertiary and 

quaternary) of the 
chosen country’s 
economy. 

 

Key words 

primary 

secondary 

tertiary 

quaternary 

 Using 

numerical 
economic 
data to 
profile the 
chosen 

country. 

 

 

  

Starter 

Definition match-up: Students work out the correct definition 
for each of the economic sectors. 

Main activity 

Give students a copy of the following table: 

 Examples Pros Cons 

Primary    

Secondary    

Tertiary    

Quaternary    

Provide a series of case study examples for farming, the 
textile industry, tourism and call centres. Students 
summarise their findings in the table. 
 

Plenary 

Heads and tails: Students match up heads and tails, facts, 
figures and 
more detailed information on the different sectors in India. 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

economic sectors 

have positive and 
negative impacts 
on India’s 
economy. 

 

1 lesson 
(1 hour) 

Key idea 5.6 
The interactions of 
economic, social 
and demographic 
processes 

influence the 
development of 
the chosen 
developing or 

emerging country. 
 

Suggested 

learning 
objectives 
To understand the 
characteristics of 

India’s trade and 
aid involvements. 

5.6b 
Characteristics of 
international trade and 
aid and the chosen 
country’s involvement in 

both. 
  

5.6c 
Changing balance 

between public 
investment (by 
government) and private 
investment (by TNCs and 
smaller businesses) for 
the chosen country 
(homework task). 

 

Key words 

trade 

aid 

 Using 
proportional 
flow line 
maps to 
visualize 

trade 
patterns and 
flows. 

Starter 
True or false: A review exercise on the definition of trade 
(import and exports) and different types of aid. 
 

Main activity 

Show examples of proportional flow line for other countries. 
Provide a ‘how to’ guide for students on creating their own 
proportional flow line map. Use the data from the following 
website: 

 

www.theguardian.com/news/datablog/2013/feb/22/cameron
-india-trade-exports-imports-partners 

Students produce their own maps to show the main imports 
and exports for India. 
 

Plenary 

Mime: In pairs, one student mimes key 
learning/ideas/concepts while the other tries to guess what it 
is. 

1 lesson 

(1 hour) 

The interactions of 
economic, social 

and demographic 
processes 
influence the 
development of 
the chosen 
developing or 

emerging country. 

5.6d 

Changes in population 
structure and life 
expectancy that have 
occurred in the last 30 
years in the chosen 

country. 
 
5.6e 

 Interpreting 

population 
pyramids. 

 

Starter 

Describing patterns: Show a graph of India’s population for 
males and females. 
 
Students describe the general trend of the graph using the 
following technique: 

PQE technique (the general pattern, qualifications, 
exceptions). 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

 

Suggested 
learning 
objectives 
To know the 

changes in 
population 
structure in India 

in the last 30 
years. 
 

Changing social factors 

(increased inequality, 
growing middle class and 
improved education) in 
the chosen country 

(homework task). 

 

Key words 

life expectancy 

social 

 

Provide a model answer and ask students to peer assess 

their answers using a marking grid.  
 

Main activity: 

http://populationpyramid.net/india/1985/ 

Use the website above to create three different pyramids for 
India over a 30-year period. Students annotate the pyramids 
to describe the key changes over the 30-year period. They 
should be encouraged to consider: 

 the shape of the pyramids 
 the highest/lowest age groups 
 reasons for the different shapes. 

Once students have annotated the pyramids, facilitate a 
class discussion on the reasons for the changes in the 
population structure of India. 

Knowledge check: Students answer the following: ‘For a 
named developing or emerging country, explain two reasons 
the population structure has changed in the last 30 year.’ 

 

Plenary 
KUI – Students complete the following sentence stem to 
reflect on their learning from the lesson. 

As a result of the lesson: 

I know… 
I understand… 

I will investigate further… 
 

1 lesson 

(1 hour) 

Key idea 5.7 

Changing 
geopolitics and 
technology impact 
on the chosen 
developing or 

emerging country. 

 

5.7a 

How geopolitical 
relationships with other 
countries affect the 
chosen country’s 
development: foreign 

policy, defence, military 

  Starter 

Review: In no more than 50 words students summarise how 
the population structure of India has changed in the last 30 
years. (Learning check from previous lesson.) 
 

Main activity 

http://populationpyramid.net/india/1985/
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

Suggested 

learning 
objectives 
To know how 
geopolitical 

relationships with 
other countries are 
affecting India’s 
rate of 
development. 

pacts, territorial 

disputes. 
 

Key word 

geopolitics 

Provide an amended article (differentiated) on The Tilting 

Triangle – the relationship between China, India and 
Pakistan. 
Students could also investigate the relationship between 
India and Bangladesh – the Tin Bagha Corridor. 

Using the information sources provided students produce a 
newspaper article on the impact of India’s past and current 
geopolitical relationships.  

 

Plenary 
Txt Msg: Students write a text message to summarise the 
key learning points from the lesson. 

1 lesson 
(1 hour) 

Key idea 5.7 
Changing 
geopolitics and 

technology impact 
on the chosen 
developing or 
emerging country. 
 

Suggested 

learning 
objectives 
To have an 
awareness of how 

technology is 

influencing and 
supporting 
development in 
India. 

 

5.7b 
How technology and 
connectivity support 

development in different 
parts of the chosen 
country and for different 
groups of people. 

 

  Starter 
How many?: Show students a picture of a smart phone and 
ask them to decide how many people in India have a mobile 

phone. 
 
Reveal the answer and open a discussion on their thoughts. 

 

Main activity 

Students work in pairs to research the impact of the 
following technology projects in India: 

1. Biometric identity project 
2. Swasthya Slate 
3. The XPRIZE Foundation 

4. Smartphones to educate farmers 

5. India call centres 

From this research, students write a speech to express the 
influence of technology in supporting development in India. 
 
Students peer assess the speeches using a marking grid 
provided by the teacher. 
 

Plenary 
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Lessons 

 

Key ideas and 
learning 
objectives 

Content (vocabulary, 
concepts, processes, 
ideas) 

Place 
exemplification 

Integrated 
skills 

Teaching activities and resources 

Draw your learning: Students illustrate what they have 

learned from the lesson and use a maximum of 30 words to 
describe each illustration. 

2 lessons 

(2 hours) 

Key idea 5.8 

There are positive 
and negative 
impacts of rapid 
development for 
the people and 
environment of 
the chosen 

developing or 
emerging country. 

 

Suggested 

learning 
objectives 
To know the 
positive and 
negative impacts 
of rapid 
development in 

India. 
 
To appreciate how 

India’s 
government and 
people are 
managing the 

impacts of rapid 
development. 

5.8a  

Positive and negative 
social, economic and 
environmental impacts of 
rapid development for 
the chosen country and 
its people. 
 

5.8b How the chosen 
country’s government 
and people are managing 
the impacts of its rapid 

development to improve 
quality of life and its 
global status. 

 

Key words 

infrastructure 

social 

economic 

environmental 

 

  Starter 

Powerful images: Show a thought-provoking image (e.g. 
women sifting through rubbish tips) and ask students to 
create two questions – Who? What? When? Where? Why? 
How? 
 

Main activity 

Set up a series of learning stations that allow students to 
investigate the impacts of rapid development in India. The 
learning stations could focus on the following. 

1. Infrastructure – Mumbai’s eastern freeway, 
double-decker trains and solar park in Gujarat. 

2. Urbanisation – metro cities. 
3. Education – online education and distant education. 
4. Healthcare – National Rural Health mission. 
5. Power – the Eleventh Plan (2007–12). 
6. Tourism. 

Students circle the room gathering the information on the 
positive and negative impacts from the six different sectors. 

Then they produce a detailed mind map of the impacts 
categorising them first into economic, social and 
environmental, and then highlighting which are positive and 

negative. 
 
Facilitate a class discussion to review students 
understanding. 

 

Plenary 
Chinese whispers: In groups or as a whole class, send 
whispers round summarising the learning. Compare the end 

result with the summary and then explore the learning, 
maybe referencing communication, memory and listening. 
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Independent learning/homework 

Task 1 Research task Students use the website given to investigate what political corruption is and how it is measured. They select example 
countries from emerging, developing and developed countries – http://info.worldbank.org/governance/wgi/index.aspx#home 

Task 2 Fact file Students produce a detailed double A4 spread on the city of Mumbai. 

Task 3 Research task Students investigate the changing social factors in India. Focus could be on education, equality of women and employment. 
Students submit their findings as a PowerPoint presentation 

Task 4 Knowledge check To demonstrate understanding students answer question 2(c)(i) from SAMs Geography A Paper 2: The Human Environment: 

‘Top down projects are often controversial. Explain one advantage and one disadvantage of top-down development projects 
in the promotion of development.’ (4 marks) 

Task 5 Revision task Create a revision poster explaining what top-down and bottom-up schemes are, their advantages and examples. 

Task 6 Knowledge check Students write an answer to the following question: ‘For a named developing country or emerging country, assess the impact 
of changes in the secondary sector.’ 

Task 7 Revision task Complete the test bite and take a screen shot of score: www.bbc.co.uk/bitesize/quiz/q29711656. From a card sort activity 
students write a paragraph stating which will have the biggest impact and why. 

Task 8 Research task Students investigate the influence of private and public investment in India producing a mind map to represent their 
findings. 

 

http://info.worldbank.org/governance/wgi/index.aspx#home
http://www.bbc.co.uk/bitesize/quiz/q29711656

